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Abstract 
This study aimed to examine the relationship between perfectionism and academic 
self-handicapping strategies among gifted students in Jordan. This study used a 
mixed-method approach to explore the relationship as well as exploring any other 
factors associated with using such strategies. The Revised Almost Perfect Scale (APS-
R) and the Academic Self-Handicapping Strategies Scale were used to measure 
perfectionism and academic self-handicapping among 242 gifted students on a high 
school for gifted learners. Subsequently, the researchers conducted four focus group 
discussions with 23 gifted students to identify the factors that may lead those students 
to use self-handicapping strategies. The results showed that Self-handicapped 
students were 4.58 times more likely to be maladaptive perfectionists than non-self-
handicapped students. The results also revealed a combination of environmental, 
personal, and cultural factors that contributed to the use of these strategies by gifted 
students. This study has proposed an explanatory model to illustrate the relationship 
between perfectionism, academic self-handicapping, and factors that might be related. 
Finally, this study provided a range of educational implications that can be used in the 
field of gifted education. 
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Resumen 
Este estudio tuvo como objetivo examinar la relación entre el perfeccionismo y las 
estrategias de auto-discapacidad académica entre los estudiantes superdotados en 
Jordania. Este estudio utilizó un enfoque de método mixto para examinar la relación, 
así como otros factores asociados con el uso de tales estrategias. Se utilizaron las 
escalas Revised Almost Perfect Scale (APS-R) y la Academic Self-Handicapping 
Strategies Scale con 242 estudiantes en una escuela secundaria para estudiantes 
superdotados. Posteriormente, los investigadores llevaron a cabo cuatro grupos 
focales con 23 estudiantes para identificar los factores que pueden llevar a usar 
estrategias. Los resultados indicaron que los estudiantes con auto-discapacidad tenían 
4.58 veces más probabilidades de ser perfeccionistas que los estudiantes sin ella. Los 
resultados también revelaron una combinación de factores ambientales, personales y 
culturales que contribuyeron al uso de estas estrategias por parte de los estudiantes. 
Este estudio ha propuesto un modelo explicativo para ilustrar la relación entre el 
perfeccionismo, la discapacidad académica y los factores que podrían estar 
relacionados. Finalmente, este estudio proporcionó una serie de implicaciones 
educativas que se pueden aplicar en el campo de la educación de superdotados. 
Palabras clave: perfeccionismo, self-handicapping, conductas desadaptativas, estudiantes 
superdotados, Jordania
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tudents sometimes feel a fear of failure in educational tasks or important 
exams that may affect their self-concept and lead them to use some 
academic self-handicapping strategies (Schwinger, Wirthwein, 
Lemmer, & Steinmayr, 2014; Thomas & Gadbois, 2007).  Self- handicapping 
involves any action, choice, or performance that enhances the opportunity to 
excuse failure and accept credit for the success (Antony, 2016; Coudevylle, 
Ginis, Famose, & Gernigon, 2008), such as claiming test anxiety, illness, 
procrastination, not reading the recommended texts, or any other forms of 
excuses (Ganda & Boruchovitch, 2015; Schwinger et al., 2014). On the other 
hand, perfectionism is considered as one of the most common characteristics 
among gifted students, especially in academia (Mofield & Parker Peters, 
2015; Mofield, Parker Peters, & Chakraborti-Ghosh, 2016; Rimm, 2007; 
Neumeister, Fletcher, & Burney, 2015; Stoeber, 2017). Perfectionism has 
been linked to many other gifted students’ characteristics, such as 
achievement motivation and self-efficacy (Chan, 2007; Neumeister, 2004; 
Neumeister & Finch, 2006; Neumeister et al., 2015; Stornelli, Flett, & Hewitt, 
2009). 
The concept of Giftedness has a wide range of definitions; some of these 
definitions, such as Lewis Terman, defines gifted students based on their 
intellectual abilities (Burnett, 2004) while other definitions focus on a 
combination of special abilities and skills, such as Renzulli and Marland 
definitions (Marland, 1971, p. 1; Renzulli, 2011).  However, there are two 
significant hypotheses that illustrated the gifted individuals' behaviors 
compared to their intellectual abilities. The harmony hypothesis argues that 
gifted students have high mental and social skills; in contrast, the disharmony 
hypothesis claims that intellectual ability for the gifted could be associated 
with social and emotional difficulties (Preckel, Baudson, Krolak-Schwerdt, & 
Glock, 2015). Based on that, gifted students may tend to use academic self-
handicapping strategies to protect the gifted label and self-worth (Snyder & 
Linnenbrink-Garcia, 2013). Therefore, gifted students may mainly use 
maladaptive behaviors that associated with their beliefs of academic success, 
which is correlated to their concept of giftedness (Snyder, Malin, Dent, & 
Linnenbrink-Garcia, 2014). 
Similarly, the maladaptive behaviors of gifted students are linked to their 
high expectations of themselves, their successful image, and their pursuit of 
S 
198 Alodat, Abu Ghazal and Al-Hamouri–Perfectionism and 
academic self-handicapped 
 
 
perfectionism in the academic, social, and personal domains (Kiamanesh, 
Dieserud, Dyregrov, & Haavind, 2015; Tan & Chun, 2014). Hence, this study 
tries to identify to what extent the self-handicapping strategies are linked to 
gifted students’ high expectations and perfectionism level. In other words, this 
study seeks to explore whether gifted students are conducting academic self-
handicapping strategies as an attempt to be perfect, or these strategies are 
related to other factors, such as self-image and academic achievement. 
 
Self-Handicapping 
 
Self- handicapping defined as a strategy that people use to keep and raise 
positive self-image in their own eyes as well as others' eyes (Hobden & Pliner, 
1995; Lotar, 2005). Self-handicapping is also placing obstacles in the path of 
academic performance that students may use to enhance the opportunity of 
excusing failure or accepting credit for the success (Berglas & Jones, 1978; 
Lotar, 2005; Want & Kleitman, 2006). Self- handicapping is usually used to 
draw the attention of others from low performance toward other reasons such 
as lack of prior study, illness, lack of attention, or any other behavioral and 
claimed self-handicapping strategies (Berglas & Jones, 1978; Ganda & 
Boruchovitch, 2015; Harris & Snyder, 1986; Midgley & Urdan, 2001; Urdan, 
Midgley, & Anderman, 1998). 
Even though self-handicapping is used to enhance individuals' self-esteem 
by providing a real or imagined excuse for low performance (Covington, 
2000; Ferradás, Freire, Rodríguez-Martínez, & Piñeiro-Aguín, 2018), chronic 
self-handicapping is considered as a maladaptive strategy that over time, 
negatively impact the self- concept and self- efficacy (Gadbois & Sturgeon, 
2011; Määttä, Stattin, & Nurmi, 2002; Martin & Brawley, 2002; Stewart & 
De George-Walker, 2014; Thomas & Gadbois, 2007). In like manner, self- 
handicapping has been associated with a wide range of adverse outcomes, 
such as poor adjustment, negative coping strategies, and poor study habits 
(Knee & Zuckerman, 1998). 
Several studies claimed that academic self-handicapping is associated with 
underachievement among gifted students (Mofield & Parker Peters, 2019; 
Snyder & Linnenbrink-Garcia, 2013; Snyder et al., 2014). Other studies have 
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linked the challenge-avoidant beliefs and behaviors among gifted students to 
other factors, such as gifted labeling and mindset beliefs about intelligence 
(Mofield & Parker Peters, 2018a). On the other side, some studies have 
indicated the relationship between culture, gender, and learning model and 
using self-handicapping strategies by gifted students (Freeman, 2004; 
Thompson & Richardson, 2001). 
 
Perfectionism 
 
Perfectionism is a common and misunderstood behavior among gifted 
students (Mofield & Peters, 2015; Silverman, 2007). Perfectionism is 
generally defined as the tendency to set excessively high standards of 
performance and rigorous self-evaluation where only total success or total 
failure exist as outcomes (Curran & Hill, 2019; Gong, Fletcher, & Paulson, 
2017; Hewitt & Flett, 1991; Oxtoby, 2018; Sotardi & Dubien, 2019). Adaptive 
perfectionism is associated with a realistic striving for high standers without 
psychological maladjustment or distress (Ozbilir, Day, & Catano, 2015; 
Suddarth & Slaney, 2001), whereas maladaptive perfectionism is 
predominately linked to unhealthy evaluation concerns, frequent doubts about 
actions, and preoccupation with avoiding mistakes (Hong et al., 2017; Stoeber 
& Otto, 2006; Suddarth & Slaney, 2001). Gifted students may turn adaptive 
(healthy or positive) perfectionism, into achieving excellence performance, 
but maladaptive (unhealthy or negative) perfectionism may breed 
dissatisfaction, anxiety, poor mental health, and social difficulties (Mofield & 
Parker Peters, 2018a; Zeidner & Shani-Zinovich, 2011).  
Many studies have indicated that gifted students are academic 
perfectionists, who set high personal standards for themselves, especially in 
the classroom (Fletcher & Neumeister, 2012; Fong & Yuen, 2014; Margot & 
Rinn, 2016; Neumeister, Williams, & Cross, 2007; Wang, Fu, & Rice, 2012). 
There are many reasons behind perfectionist behaviors among gifted students, 
which might be family or environmental factors (Neumeister, Williams, & 
Cross, 2009). However, these behaviors in academia could be appeared in the 
form of overcompensating behaviors, such as excessive checking and 
rechecking (Mofield & Parker Peters, 2018a), concern over mistakes, doubts 
about actions, and discrepancy (Fletcher & Neumeister, 2012). 
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Perfectionism and self- handicapping are similar in many ways, such as 
reaching a specific standard, concern about others' perception in case of 
failure, and self- image that rely on achievements and recognition; therefore, 
this similarity justifies the number of studies that found a relationship between 
perfectionism and self-handicapping (Akça, Uçak-Azboy, & Tadık, 2017; 
Kearns, Forbes, Gardiner, & Marshall, 2008; Kearns, Forbes, & Gardiner, 
2007).  However, other studies argue that perfectionism and self-handicapping 
are two different constructs, but perfectionist characteristic may lead to 
outcomes in the form of self-handicapping strategies, such as procrastination, 
overcommitting, or not putting in the effort (Akça, Uçak-Azboy, & Tadık, 
2017; Kearns, Forbes, Gardiner, & Marshall, 2008). However, the relationship 
between perfectionism, especially maladaptive type and self-handicapping 
among gifted students, has not been addressed in the researchers, and it still 
needs further investigation (Akça et al., 2017). 
 
Relationship between Self-Handicapped and Perfectionism 
 
Previous studies did not identify the relationship between perfectionism and 
academic self-handicapping among gifted students (Akça et al., 2017). 
Specifically, most of the studies examined the relationship between 
perfectionism and academic self-handicapping among students at the 
university level. For example, Kearns, Forbes, Gardiner, and Marshall (2008) 
proposed a model that explains this relationship among perfectionist college 
students, but they did not specify this model to explain the relationship among 
gifted students. Additionally, Stewart and De George-Walker (2014) studied 
self-handicapping as a performance-debilitating characteristic that linked 
underachievement, perfectionism, locus of control, and self-efficacy among 
university students. Karner-Huţuleac (2014) also examined the relationship 
between perfectionism and self-handicapping among university students with 
high standards while Hobden and Pliner (1995) linked self-Handicapping 
among university students to perfectionism dimensions, which were self-
Presentation and self-Protection. On the other hand, Shih (2011) conducted a 
study on perfectionist Taiwanese high school students, not identified as gifted, 
and the researcher found that adaptive perfectionism behaviors were 
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associated with positive emotions and self-regulation while maladaptive 
perfectionism behaviors were associated with negative emotions and self-
handicapping.  
As for the studies that investigated self-handicapping among gifted 
students, these studies did not directly link self-handicapping to 
perfectionism, yet they studied the relationship between self-handicapping 
and other variables, such as achievement motivation, personal self-esteem, 
and self-orientation (Akça et al., 2017). For example, Neumeister (2004) 
studied the relationship between perfectionism and achievement motivation 
among gifted university students. However, gifted students may use 
maladaptive academic behaviors to protect the giftedness image (Snyder et 
al., 2014), while these maladaptive behaviors could be a defensive mechanism 
to justify the low achievement of these students (Snyder & Linnenbrink-
Garcia, 2013). On the other hand, Mofield and Parker Peters (2018b) argued 
the differences between gifted, advanced, and typical students in the level of 
mindset, perfectionism, and achievement attitudes where the study findings 
showed that there was a positive association between perfectionism and 
achievement attitudes among gifted students. 
 
 
Purpose of the Study 
 
This study has two main objectives. The first objective was to identify the 
relationship between academic self- handicapping and perfectionism among 
gifted students in Jordan. Based on the lack of studies that investigate the 
relationship between academic self- handicapping and perfectionism among 
gifted students in general, this study mainly focused on a sample of gifted 
students in high school. This study attempted to find the correlative 
relationship between perfectionism (adaptive and maladaptive) with self- 
handicapping by using reliable scales. The second objective was to determine 
the fundamental reasons for using self-handicapping strategies among 
perfectionist gifted students by using the focus group discussion method. 
Overall, this study used a mixed-method approach to examine the relationship 
between academic self- handicapping and perfectionism among gifted 
students and any other factors associated with the use of these strategies. 
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Method 
 
Participants 
 
Participants of this study included 242 gifted students (105 females, 137 
males) from the Jubilee High School for Giftedness in Amman, Jordan, during 
the second semester of the 2018/2019 academic year. For the first phase of the 
study (quantitative phase), the participants were randomly selected from 
grades 9-12 (9th= 63, 10th= 64, 11th= 64, and 12ve= 51) and their ages ranged 
from 15-18 years old with a mean of 16.04 (Std. = 5.66). For the second phase 
of the study (qualitative phase), the participants were purposely selected based 
on the quantitative phase's results, where students who had a higher 
correlation between perfectionism and self- handicapping were invited to four 
different focus group discussions. These discussions included six students 
from 9th grade (4 females, 2 males), six students from 10th grade (4 females, 
2 males), six students from 11th grade (3 females, 3 males), and five students 
from 12ve grade (2 females, 3 males). 
 
Data Collocation and Analysis 
 
To identify the level of perfectionism and academic self-handicapping among 
the participants, the Revised Almost Perfect Scale (APS-R) (Slaney, Rice, 
Mobley, Trippi, & Ashby, 2001) and the Academic Self-Handicapping 
Strategies Scale (Midgley, Maehr, Hruda, Anderman, Anderman, Freeman, & 
Urdan,  2000) were used. Both of the scales have been shown strong 
psychometric properties across different cultures (Dever & Kim, 2016; 
Mobley, Slaney, & Rice, 2005; Ulu, Tezer, & Slaney, 2012). However, the 
researchers conducted a set of procedures to verify the psychometric 
properties of the scales by using back-translation and content validity 
methods. For the back-translation procedures, the scales were translated from 
English into Arabic by the researchers and then back-translated from Arabic 
to English by an expert in both languages to ensure the stability of the scales’ 
items. The Arabic translated scales were compared with the original scales to 
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verify the accuracy of language. In general, the back-translated scales were 
matched with the original scales except for slight differences in some 
vocabularies. Moreover, the researchers gave the translated scales to a group 
of experts in educational measurement and giftedness to determine the 
appropriateness of using these scales with the Jordanian culture. The results 
showed that the scales are valid to use in the Jordanian environment.  
APS-R scale consisted of a 23-item, which were scored using a 5-point 
Likert scale. The 23 items of APS-R used to measure three dimensions of 
perfectionism: discrepancy, high standards, and order. Slaney et al. (2001) 
reported acceptable reliability of the APS-R subscales (Cronbach’s α = 0.85 
for high stander, 0.86 for order, and 0.92 for the discrepancy). The Academic 
self-handicapping strategies scale consist of 6 items that were scored using a 
5-point Likert scale, as well. This scale was used to measure students’ self- 
handicapping tendencies. Midgley et al. (2000) reported acceptable reliability 
of the scale (Cronbach’s α = 0.84). Written consents were obtained from all 
students to complete a paper-pencil scale, which took between 25-30 minutes. 
The researchers developed four focus group discussions based on the 
quantitative phase results to probe for factors that may lead the gifted students 
to use self-handicapping strategies. The focus group sessions aimed to discuss 
the following questions: How do you feel if you have not achieved the 
expected accomplishment in the school, such as exams or assignments? What 
are the possible strategies that you would use to justify any expected failure? 
What are the reasons for using these strategies? Can you describe any 
strategies that you had used to justify any failure of not meeting your 
expectations? What are the possible strategies that you would use to justify 
any expected failure outside the academic life? The focus group sessions were 
conducted by the researchers, who lead these open discussions by encouraging 
participants to express their thoughts. The focus group discussions took place 
in the library at Jubilee High School. Each focus group discussion was audio-
recorded and verbatim transcribed manually. The researchers coded each 
focus group discussion independently; thereafter, the researchers discussed 
themes emerging from the codes. Written consents were obtained from 
students to participate and audio-recording the focus group discussions, which 
took between 110-140 minutes. 
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This study complied with the ethics code of scientific research at the 
university where the numerical system was used in the quantitative stage, and 
the names used in the qualitative stage are pseudonyms. 
 
Results 
 
Quantitative Phase 
 
The results of the quantitative phase of the study showed a higher correlation 
between maladaptive perfectionism and academic self-handicapping. The 
results showed that there was a correlation between the maladaptive 
perfectionism and academic self-handicapping among 172 students of the 
study sample (r = .71), while the correlation with adaptive perfectionism was 
among 70 students of the sample (r = .29). A simple logistic regression was 
performed to ascertain the effect of self-handicapping on the likelihood that 
students have maladaptive perfectionism, as shown in Table (1). 
 
Table 1. 
Logistic Regression Analysis of Self-handicapping Effect on Maladaptive 
Perfectionism 
 
As it could be seen from Table (1), the simple logistic regression model 
was statistically significant, χ2(1) = 7.827, p < .01. The model explained 4.6% 
(Nagelkerke R2) of the variance in maladaptive perfectionism among students 
and correctly classified 71.5% of cases. Self-handicapped students were 4.58 
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times more likely to be maladaptive perfectionists than non-self-handicapped 
students. 
 
Quantitative Phase 
 
The researchers grouped the codes, and the analysis of the focus data showed 
four emerged themes, which were: feelings, factors and reasons, relation with 
perfectionism, and strategies. The researchers discussed data in each group of 
coding in order to discover all factors associated with using self-handicapping 
strategies by gifted students and possible reasons behind using such strategies. 
Table 2 shows the main themes and codes emerged from analyzing the focus 
groups discussion. 
 
Table 2. 
Themes and Categories of Focus Group Discussions 
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Feelings. Students in the discussion groups showed a mixed set of feelings and 
emotions regarding their high expectations and their inability to meet these 
expectations. During the discussions, gifted students expressed their feelings of 
sadness and frustration as a result of their inability to achieve their goals. Table 3 
shows a range of emotions that students have mentioned in the discussions. 
 
Table 3. 
Codes and Supporting Quotes for the Feeling Theme 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Environmental factors. During the discussion, students presented a range of 
reasons and environmental factors that contributed to their use of the academic self-
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handicapping strategies. The students showed several critical environmental factors 
that lead them to justify low academic performance. Among these factors, students 
mentioned school, parents, and a highly competitive environment. Table 4 shows the 
main environmental factors that were discussed in the focus groups. 
 
Table 4. 
Codes and Supporting Quotes for the Environmental Factors Theme 
 
Personal and cultural factors. In addition to environmental factors, students in 
the discussion groups added a range of personal and cultural factors that contribute to 
their use of academic self-handicapping strategies. These factors are no less important 
than environmental factors, but often during the debate, they have emerged as more 
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important factors for students. The most important personal and cultural factor that 
emerged in the debate was the social image of students as "talented" in front of others. 
Table 5 shows the most important personal and cultural factors that have emerged in 
the discussion groups. 
 
Table 5. 
Codes and Supporting Quotes for the Personal and Cultural Factors Theme 
 
Self-handicapping patterns. On the other hand, the students discussed a set of 
strategies they use when providing excuses for low academic performance, which 
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varied from not studying well, blaming teachers, preoccupation with other work, and 
other strategies. The students also discussed the motivations behind the use of such 
strategies, most notably self-satisfaction. Table 6 shows some of the strategies and 
motivations cited by the students. 
 
 
Table 6. 
Codes and Supporting Quotes for the Self-handicapping Patterns Theme 
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Explanatory Model 
 
The quantitative results of the study showed that there was a correlation 
between maladaptive perfectionism and academic self-handicapping among 
gifted students. On the other hand, the qualitative results of this study 
explained the nature of this correlation and the factors that contributed to 
developing such strategies by gifted students. This model suggests that there 
are two sets of factors that determine the use of academic self-handicapping 
strategies by gifted students. These factors are environmental and cultural 
factors, which are strictly related to the development of perfectionism 
tendency among gifted students. In other words, the academic self-
handicapping strategies used by gifted students, such as preoccupation, 
illness, or blaming others, occur because of a range of environmental and 
cultural factors, but the ultimate goal of using these strategies is to achieve the 
perfectionist image. 
This model, as shown in Figure 1, links the existence of a competitive 
environment in the school and the parental style pattern to the social image of 
the gifted student, who must be undefeatable. This situation leads the gifted 
student to develop academic self-handicapping strategies to reach this 
perfectionist personality, while factors that cause the use of these strategies 
considered as assistance indications rather than the main objectives. 
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Figure 1. An Explanatory Model of the Relationship between Perfectionism and 
Self-Handicapping among Gifted Students 
 
Discussion 
 
This study examined the relationship between perfectionism and academic 
self-handicapping among a Jordanian gifted students’ sample, which could be 
considered as one of the first studies that investigated this topic among gifted 
students, especially in high school.  This study used a mixed approach method 
to discover the correlation between adaptive and maladaptive perfectionism 
and self-handicapping strategies, as well as the related reasons that may 
contribute to using such strategies by gifted students. The quantitative results 
of this study showed a higher correlation between maladaptive perfectionism 
and academic self-handicapping. This finding is aligned with previous 
literature that referred to the relationship between maladaptive behavior and 
self-handicapping strategies among perfectionists' students, such as gifted 
students, to the high personal standards for themselves, especially in school 
(Fletcher & Neumeister, 2012; Fong & Yuen, 2014; Margot & Rinn, 2016; 
Neumeister, Williams, & Cross, 2007; Wang, Fu, & Rice, 2012). 
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The qualitative phase of this study aimed to identify the underlying reasons 
behind the use of academic self-handicapping strategies by gifted students. 
The discussion groups’ results indicated a range of environmental factors 
contributing to the use of such strategies as parental style and school 
competition. This finding is consistent with the study of Neumeister, 
Williams, and Cross (2009), in which the authors pointed out some 
environmental and parental factors. On the other hand, the results showed a 
range of personal and cultural factors that contribute to the students' use of the 
strategies of academic self-handicapping strategies, such as social image and 
self-concept, and this finding is consistent with Kearns, Forbes, and Gardiner 
(2007). Hence, it is necessary to mention the singularity of Jordanian society 
in the form of strict parental care on the academic side, especially for 
outstanding students. On the other hand, the Jubilee School for gifted students 
is one of the most prestigious schools that has a high reputation in Jordan, 
where the students have a respectful social image. The above factors 
contribute to the use of gifted students to strategies of academic self-
handicapping, but this study differed from other studies in the interpretation 
of the relationship between perfectionism and academic self-handicapping 
and other factors. The authors proposed a model to illustrate the contribution 
of the environmental, personal, and social factors and the use of academic 
self-handicapping strategies in achieving the perfectionist personality among 
gifted students. This model shows the contribution of the enviro-social factors 
in the achievement of the personal perfectionism of gifted students using 
academic self-handicapping strategies.  
The results of this study are essential for teachers, parents, schools, and 
students themselves. The results of this study could help teachers, parents, and 
schools to fully understand the personalities of gifted students, who are 
profoundly affected by the high standers and goals that they set for 
themselves. Thus, they may transform the factors that cause maladaptive 
behaviors, such as family care and competition to a motivation to use adaptive 
behaviors away from academic self-handicapping strategies. This 
transforming in the school and family environments from competition to the 
realistic standards could help the gifted students to get rid of the psychological 
maladjustment that is associated with maladaptive behaviors (Ozbilir, Day, & 
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Catano, 2015; Suddarth & Slaney, 2001), which may lead students to stop the 
using of academic self-handicapping strategies and replace them with 
motivations towards the achievement. 
As for the cultural factors contributing to using the academic self-
handicapping strategies by gifted students in Jordan, this is mainly due to the 
social image of gifted schools’ students in Jordan, especially the Jubilee 
School. Hence, educational decision-makers in Jordan must pay attention to 
the effect of such a type of school in Jordan and replace it with other 
educational alternatives such as the inclusive education settings. On the other 
hand, labeling gifted students have adverse effects, such as boredom, 
isolation, nonconformity, and resentment, just like its positive effects on 
gifted students (Hickey & Toth, 1990). In Jordan, using such labels in addition 
to the educational settings of gifted students contributed to the development 
of maladaptive behaviors and, thus, the use of self-handicapping strategies.  
Hence, this study describes the cultural and personal factors that prompt gifted 
students in Jordan to use these strategies. The results of this study could help 
teachers, schools, and society to change their attitudes and methods of dealing 
with these students to reach a positive adjustment.  
The proposed model in this study may help teachers and schools in 
educational planning for gifted students. On the one hand, teachers can use 
this model to fully understand the relationship between perfectionism and 
academic self-handicapping among gifted students in Jordan and to identify 
the factors that contribute to strengthening this relationship. On the other 
hand, teachers and schools can adjust all relevant variables such as 
competitiveness and challenging instruction to be cooperative and 
motivational strategies. This understanding may lead to control of these 
factors that were contributing to the emergence of maladaptive behaviors, 
which may reduce students' use of self-handicapping strategies. 
 
Limitations 
 
Limitations of this study include that this study was conducted with gifted 
students in one school in Jordan, which may affect the results' generalizability. 
Moreover, the results of this study are affected by the Jordanian cultural 
context and the extent of representation of the study sample. Therefore, these 
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factors must be taken into consideration when generalizing the results of this 
study. 
 
References 
Akça, E., Uçak-Azboy, Z., & Tadık, H. (2017). Perfectionism and self-
handicapping behaviors of gifted students: A review of the literature. 
Journal for the Education of Gifted Young Scientists, 5(2), pp. 83–91. 
DergiPark: https://dergipark.org.tr/en/pub/jegys/issue/37336/431935 
Antony, J. (2016). Academic self-efficacy and self-handicapping: Are they 
influenced by self-regulated learning? Journal of Research: The Bede 
Athenaeum, 7(1), p. 15. https://doi.org/10.5958/0976-
1748.2016.00003.5 
Berglas, S., & Jones, E. (1978). Drug choice as a self-handicapping strategy 
in response to noncontingent success. Journal of Personality and 
Social Psychology, 36(4), pp. 405–417. https://doi.org/10.1037/0022-
3514.36.4.405 
Burnett, A. (2004). The international handbook on innovation. International 
Journal of Information Management, 24(3), pp. 277–279. 
https://doi.org/10.1016/j.ijinfomgt.2004.02.002 
Chan, D. W. (2007). Positive and negative perfectionism among Chinese 
gifted students in Hong Kong: Their relationships to general self-
efficacy and subjective well-being. Journal for the Education of the 
Gifted, 31(1), pp. 77–102. https://doi.org/10.4219/jeg-2007-512 
Coudevylle, G. R., Ginis, K. A. M., Famose, J.-P., & Gernigon, C. (2008). 
Effects of self-handicapping strategies on anxiety before athletic 
performance. The Sport Psychologist, 22(3), pp. 304–315. 
https://doi.org/10.1123/tsp.22.3.304 
Covington, M. V. (2000). Goal theory, motivation, and school achievement: 
An integrative review. Annual Review of Psychology, 51(1), pp. 171–
200. https://doi.org/10.1146/annurev.psych.51.1.171 
Curran, T., & Hill, A. P. (2019). Perfectionism is increasing over time: A 
meta-analysis of birth cohort differences from 1989 to 2016. 
Psychological Bulletin, 145(4), pp. 410–429. 
https://doi.org/10.1037/bul0000138 
IJEP – International Journal of Educational Psychology, 9(2)   215 
 
 
Dever, B. V., & Kim, S. Y. (2016). Measurement equivalence of the PALS 
academic self-efficacy scale. European Journal of Psychological 
Assessment, 32(1), pp. 61–67. https://doi.org/10.1027/1015-
5759/a000331 
Ferradás, M.-M., Freire, C., Rodríguez-Martínez, S., & Piñeiro-Aguín, I. 
(2018). Profiles of self-handicapping and self-esteem, and its 
relationship with achievement goals. Anales de Psicología, 34(3), pp. 
545–554. https://doi.org/10.6018/analesps.34.3.319781 
Fletcher, K. L., & Neumeister, K. L. S. (2012). Research on perfectionism 
and achievement motivation: implications for gifted students. 
Psychology in the Schools, 49(7), pp. 668–677. 
https://doi.org/10.1002/pits.21623 
Fong, R. W., & Yuen, M. (2014). Perfectionism and Chinese gifted learners. 
Roeper Review, 36(2), pp. 81–91. 
https://doi.org/10.1080/02783193.2014.884202  
Freeman, J. (2004). Cultural influences on gifted gender achievement. High 
Ability Studies, 15(1), p. 7–23. 
https://doi.org/10.1080/1359813042000225311 
Gadbois, S. A., & Sturgeon, R. D. (2011). Academic self-handicapping: 
Relationships with learning specific and general self-perceptions and 
academic performance over time: Academic self-handicapping. 
British Journal of Educational Psychology, 81(2), pp. 207–222. 
https://doi.org/10.1348/000709910X522186 
Ganda, D. R., & Boruchovitch, E. (2015). Self-handicapping strategies for 
learning of preservice teachers. Estudos de Psicologia (Campinas), 
32(3), pp. 417–425. https://doi.org/10.1590/0103-
166X2015000300007 
Gong, X., Fletcher, K. L., & Paulson, S. E. (2017). Perfectionism and 
emotional intelligence: A test of the 2×2 model of perfectionism. 
Personality and Individual Differences, 106, pp. 71–76. 
https://doi.org/10.1016/j.paid.2016.10.015 
Harris, R. N., & Snyder, C. R. (1986). The role of uncertain self-esteem in 
self-handicapping. Journal of Personality and Social Psychology, 
51(2), pp. 451–458. https://doi.org/10.1037/0022-3514.51.2.451 
216 Alodat, Abu Ghazal and Al-Hamouri–Perfectionism and 
academic self-handicapped 
 
 
Hewitt, P. L., & Flett, G. L. (1991). Perfectionism in the self and social 
contexts: Conceptualization, assessment, and association with 
psychopathology. Journal of Personality and Social Psychology, 
60(3), pp. 456–470. https://doi.org/10.1037/0022-3514.60.3.456 
Hickey, M. G., & Toth, L. (1990). The effects of labeling children gifted: A 
review of the literature. Early Child Development and Care, 63(1), pp. 
149–151. https://doi.org/10.1080/0300443900630118 
Hobden, K., & Pliner, P. (1995). Self-handicapping and dimensions of 
perfectionism: Self-presentation vs self-protection. Journal of 
Research in Personality, 29(4), pp. 461–474. 
https://doi.org/10.1006/jrpe.1995.1027 
Hong, R. Y., Lee, S. S. M., Chng, R. Y., Zhou, Y., Tsai, F.-F., & Tan, S. H. 
(2017). Developmental trajectories of maladaptive perfectionism in 
middle childhood: Maladaptive perfectionism. Journal of Personality, 
85(3), pp. 409–422. https://doi.org/10.1111/jopy.12249 
Karner-Huţuleac, A. (2014). Perfectionism and self-handicapping in adult 
education. Procedia - Social and Behavioral Sciences, 142, pp. 434–
438. https://doi.org/10.1016/j.sbspro.2014.07.699 
Kearns, H., Forbes, A., & Gardiner, M. (2007). A Cognitive behavioural 
coaching intervention for the treatment of perfectionism and self-
handicapping in a nonclinical population. Behaviour Change; Bowen 
Hills, 24(3), pp. 157–172. https://doi.org/10.1375/bech.24.3.157 
Kearns, H., Forbes, A., Gardiner, M., & Marshall, K. (2008). When a high 
distinction isn’t good enough: A Review of perfectionism and self-
handicapping. Australian Educational Researcher, 35(3), pp. 21–36. 
ERIC: https://eric.ed.gov/?id=EJ837977 
Kiamanesh, P., Dieserud, G., Dyregrov, K., & Haavind, H. (2015). 
Maladaptive perfectionism: understanding the psychological 
vulnerability to suicide in terms of developmental history. OMEGA - 
Journal of Death and Dying, 71(2), pp. 126–145. 
https://doi.org/10.1177/0030222815570592 
Knee, C. R., & Zuckerman, M. (1998). A Nondefensive personality: 
Autonomy and control as moderators of defensive coping and self-
IJEP – International Journal of Educational Psychology, 9(2)   217 
 
 
handicapping. Journal of Research in Personality, 32(2), pp. 115–130. 
https://doi.org/10.1006/jrpe.1997.2207 
Lotar, M. (2005). Relation between self-handicapping and positive and 
negative perfectionism [Diploma Thesis]. Knjižnica Filozofskog 
fakulteta Sveučilišta u Zagrebu: 
http://darhiv.ffzg.unizg.hr/id/eprint/162/ 
Määttä, S., Stattin, H., & Nurmi, J.-E. (2002). Achievement strategies at 
school: types and correlates. Journal of Adolescence, 25(1), pp. 31–
46. https://doi.org/10.1006/jado.2001.0447 
Margot, K. C., & Rinn, A. N. (2016). Perfectionism in gifted adolescents: A 
replication and extension. Journal of Advanced Academics, 27(3), pp. 
190–209. https://doi.org/10.1177/1932202X16656452 
Marland, S. P. (1971). Education of the gifted and talented - Volume 1: 
Report to the Congress of the United States by the U. S. Commissioner 
of Education. ERIC: https://eric.ed.gov/?id=ED056243 
Martin, K. A., & Brawley, L. R. (2002). Self-handicapping in physical 
achievement settings: The contributions of self-esteem and self-
efficacy. Self and Identity, 1(4), pp. 337–351. 
https://doi.org/10.1080/15298860290106814 
Midgley, C., Maehr, M. L., Hruda, L. Z., Anderman, E., Anderman, L., 
Freeman, K. E., Gheen, M., Kaplan, A., Kumar, R., Middleton, M. J., 
Nelson, J., Roeser, R. W., & Urdan, T. (2000). Manual for the 
Patterns of Adaptive Learning Scales. University of Michigan. 
University of Michigan: 
http://www.umich.edu/~pals/PALS%202000_V12Word97.pdf 
Midgley, C., & Urdan, T. (2001). Academic self-handicapping and 
achievement goals: A further examination. Contemporary Educational 
Psychology, 26(1), pp. 61–75. https://doi.org/10.1006/ceps.2000.1041 
Mobley, M., Slaney, R. B., & Rice, K. G. (2005). Cultural validity of the 
Almost Perfect Scale--Revised for African American college students. 
Journal of Counseling Psychology, 52(4), pp. 629–639. 
https://doi.org/10.1037/0022-0167.52.4.629 
Mofield, E. L., & Parker Peters, M. (2015). Multidimensional perfectionism 
within gifted suburban adolescents: An exploration of typology and 
218 Alodat, Abu Ghazal and Al-Hamouri–Perfectionism and 
academic self-handicapped 
 
 
comparison of samples. Roeper Review, 37(2), pp. 97–109. 
https://doi.org/10.1080/02783193.2015.1008663 
Mofield, E. L., & Parker Peters, M. (2018a). Shifting the perfectionistic 
mindset: Moving to mindful excellence. Gifted Child Today, 41(4), 
pp. 177–185. https://doi.org/10.1177/1076217518786989 
Mofield, E. L., & Parker Peters, M. (2018b). Mindset misconception? 
comparing mindsets, perfectionism, and attitudes of achievement in 
gifted, advanced, and typical students. Gifted Child Quarterly, 62(4), 
pp. 327–349. https://doi.org/10.1177/0016986218758440 
Mofield, E. L., & Parker Peters, M. (2019). Understanding 
underachievement: mindset, perfectionism, and achievement attitudes 
among gifted students. Journal for the Education of the Gifted, 42(2), 
pp. 107–134. https://doi.org/10.1177/0162353219836737 
Mofield, E. L., Parker Peters, M., & Chakraborti-Ghosh, S. (2016). 
Perfectionism, coping, and underachievement in gifted adolescents: 
Avoidance vs. approach orientations. Education Sciences, 6(4), pp. 
21. https://doi.org/10.3390/educsci6030021 
Neumeister, K. L. S. (2004). Understanding the relationship between 
perfectionism and achievement motivation in gifted college students. 
Gifted Child Quarterly, 48(3), pp. 219–231. 
https://doi.org/10.1177/001698620404800306 
Neumeister, K. L. S., & Finch, H. (2006). Perfectionism in high-ability 
students: Relational precursors and influences on achievement 
motivation. Gifted Child Quarterly, 50(3), pp. 238–251. 
https://doi.org/10.1177/001698620605000304 
Neumeister, K. L. S., Fletcher, K. L., & Burney, V. H. (2015). Perfectionism 
and achievement motivation in high-ability students: An examination 
of the 2 × 2 model of perfectionism. Journal for the Education of the 
Gifted, 38(3), pp. 215–232. 
https://doi.org/10.1177/0162353215592502 
Neumeister, K. L. S., Williams, K. K., & Cross, T. L. (2007). Perfectionism 
in gifted high-school students: Responses to academic challenge. 
Roeper Review, 29(5), pp. 11–18. 
https://doi.org/10.1080/02783193.2007.11869219 
IJEP – International Journal of Educational Psychology, 9(2)   219 
 
 
Neumeister, K. L. S., Williams, K. K., & Cross, T. L. (2009). Gifted high-
school students’ perspectives on the development of perfectionism. 
Roeper Review; Bloomfield Hills, 31(4), pp. 198–206. 
https://doi.org/10.1080/02783190903177564 
Oxtoby, C. (2018). Managing perfectionism. Veterinary Record, 183(3), p. 
106. http://dx.doi.org/10.1136/vr.k3182 
Ozbilir, T., Day, A., & Catano, V. M. (2015). Perfectionism at work: An 
investigation of adaptive and maladaptive perfectionism in the 
workplace among Canadian and Turkish employees: Perfectionism at 
work. Applied Psychology, 64(1), pp. 252–280. 
https://doi.org/10.1111/apps.12032 
Preckel, F., Baudson, T. G., Krolak-Schwerdt, S., & Glock, S. (2015). Gifted 
and maladjusted? Implicit attitudes and automatic associations related 
to gifted children. American Educational Research Journal, 52(6), pp. 
1160–1184. https://doi.org/10.3102/0002831215596413 
Renzulli, J. S. (2011). More changes needed to expand gifted identification 
and support. Phi Delta Kappan, 92(8), p. 61.  
Rimm, S. (2007). What’s wrong with perfect? Clinical perspectives on 
perfectionism and underachievement. Gifted Education International, 
23(3), pp. 246–253. https://doi.org/10.1177/026142940702300305 
Schwinger, M., Wirthwein, L., Lemmer, G., & Steinmayr, R. (2014). 
Academic self-handicapping and achievement: A meta-analysis. 
Journal of Educational Psychology, 106(3), pp. 744–761. 
https://doi.org/10.1037/a0035832 
Shih, S.-S. (2011). Perfectionism, implicit theories of intelligence, and 
Taiwanese eighth-grade students’ academic engagement. The Journal 
of Educational Research, 104(2), pp. 131–142. 
https://doi.org/10.1080/00220670903570368 
Silverman, L. K. (2007). Perfectionism: The crucible of giftedness. Gifted 
Education International, 23(3), pp. 233–245. 
https://doi.org/10.1177/026142940702300304 
Slaney, R. B., Rice, K. G., Mobley, M., Trippi, J., & Ashby, J. S. (2001). 
The Revised Almost Perfect Scale. Measurement and Evaluation in 
Counseling and Development; Alexandria, 34(3), p. 130. 
https://doi.org/10.1080/07481756.2002.12069030 
220 Alodat, Abu Ghazal and Al-Hamouri–Perfectionism and 
academic self-handicapped 
 
 
Snyder, K. E., & Linnenbrink-Garcia, L. (2013). A Developmental, person-
centered approach to exploring multiple motivational pathways in 
gifted underachievement. Educational Psychologist, 48(4), pp. 209–
228. https://doi.org/10.1080/00461520.2013.835597 
Snyder, K. E., Malin, J. L., Dent, A. L., & Linnenbrink-Garcia, L. (2014). 
The message matters: The role of implicit beliefs about giftedness and 
failure experiences in academic self-handicapping. Journal of 
Educational Psychology, 106(1), pp. 230–241. 
https://doi.org/10.1037/a0034553 
Sotardi, V. A., & Dubien, D. (2019). Perfectionism, wellbeing, and 
university performance: A sample validation of the Frost 
Multidimensional Perfectionism Scale (FMPS) in New Zealand. 
Personality and Individual Differences, 143, pp. 103–106. 
https://doi.org/10.1016/j.paid.2019.02.023 
Stewart, A. M., & De George-Walker, L. (2014). Self-handicapping, 
perfectionism, locus of control and self-efficacy: A path model. 
Personality and Individual Differences, 66, pp. 160–164. 
https://doi.org/10.1016/j.paid.2014.03.038 
Stoeber, J. (2017). The psychology of perfectionism: Theory, research, 
applications. Routledge. 
Stoeber, J., & Otto, K. (2006). Positive conceptions of perfectionism: 
Approaches, evidence, challenges. Personality and Social Psychology 
Review, 10(4), pp. 295–319. 
https://doi.org/10.1207/s15327957pspr1004_2 
Stornelli, D., Flett, G. L., & Hewitt, P. L. (2009). Perfectionism, 
achievement, and affect in children: A comparison of students from 
gifted, arts, and regular programs. Canadian Journal of School 
Psychology, 24(4), pp. 267–283. 
https://doi.org/10.1177/0829573509342392 
Suddarth, B., & Slaney, R. (2001). An investigation of the dimensions of 
perfectionism in college students. Measurement and Evaluation in 
Counseling and Development, 34(3), pp. 157. 
https://doi.org/10.1080/07481756.2002.12069032 
IJEP – International Journal of Educational Psychology, 9(2)   221 
 
 
Tan, L. S., & Chun, N. K. Y. (2014). Perfectionism and academic emotions 
of gifted adolescent girls. The Asia - Pacific Education Researcher; 
Manila, 23(3), pp. 389–401. NIE Digital Repository: 
https://repository.nie.edu.sg/handle/10497/17195 
Thomas, C. R., & Gadbois, S. A. (2007). Academic self-handicapping: The 
role of self-concept clarity and students’ learning strategies. British 
Journal of Educational Psychology, 77(1), pp. 101–119. 
https://doi.org/10.1348/000709905X79644 
Thompson, T., & Richardson, A. (2001). Self-handicapping status, claimed 
self-handicaps, and reduced practice effort following success and 
failure feedback. British Journal of Educational Psychology, 71(1), 
pp. 151–170. https://doi.org/10.1348/000709901158442 
Ulu, İ. P., Tezer, E., & Slaney, R. B. (2012). Investigation of adaptive and 
maladaptive perfectionism with Turkish Almost Perfect Scale—
Revised. Psychological Reports, 110(3), pp. 1007–1020. 
https://doi.org/10.2466/09.02.20.PR0.110.3.1007-1020 
Urdan, T., Midgley, C., & Anderman, E. M. (1998). The role of classroom 
goal structure in students’ use of self-handicapping strategies. 
American Educational Research Journal, 35(1), pp. 101–122. 
https://doi.org/10.2307/1163453 
Wang, K. T., Fu, C.-C., & Rice, K. G. (2012). Perfectionism in gifted 
students: Moderating effects of goal orientation and contingent self-
worth. School Psychology Quarterly, 27(2), pp. 96–108. 
https://doi.org/10.1037/a0029215 
Want, J., & Kleitman, S. (2006). Imposter phenomenon and self-
handicapping: Links with parenting styles and self-confidence. 
Personality and Individual Differences, 40(5), pp. 961–971. 
https://doi.org/10.1016/j.paid.2005.10.005 
Zeidner, M., & Shani-Zinovich, I. (2011). Do academically gifted and 
nongifted students differ on the Big-Five and adaptive status? Some 
recent data and conclusions. Personality and Individual Differences, 
51(5), pp. 566–570. https://doi.org/10.1016/j.paid.2011.05.007 
 
 
222 Alodat, Abu Ghazal and Al-Hamouri–Perfectionism and 
academic self-handicapped 
 
 
 
 
 
 
 
Ali M. Alodat is an Assistant Professor of Special Education at 
Yarmouk University, Department Counseling and Educational 
Psychology. ORCID: https://orcid.org/0000-0003-1278-1257  
Moawyah M. Abu Ghazal is a Professor of Educational Psychology 
at Yarmouk University, Department Counseling and Educational 
Psychology.  
Firas A. Al-Hamouri is a Professor of Educational Psychology at 
Yarmouk University, Department Counseling and Educational 
Psychology.  
Contact Address: Yarmouk University, emailing address 
Email: ali.alodat@yu.edu.jo 
